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ABSTRACT 

Graduate follow-up in higher education requires systematic and scientifically validated strategies to ensure 
educational quality and strengthen professional competencies. This study aimed to design an evaluation 
methodology to enhance graduate follow-up processes and promote the development of complex competencies 
in university professionals. A mixed-methods approach with an explanatory sequential design was adopted, 
combining qualitative and quantitative procedures. Semi-structured interviews were conducted with 20 experts in 
educational management, and structured questionnaires were administered to 46 graduates from a Human 
Medicine program at a private university in Lima. Data collection techniques included interview guides, 
observation, and surveys. Qualitative data were analyzed through thematic coding, while quantitative data were 
processed using descriptive and inferential statistics. The results confirmed the theoretical validity of the proposed 
graduate-tracking metamodel, highlighting its coherence, relevance, and capacity to generate reliable information 
about graduates’ professional trajectories. Quantitative findings revealed weaknesses in self-information, self-
training, and self-development competencies, as well as insufficient preparation to meet the demands of the labor 
market. The integration of the complex competencies approach emerged as a key component for guiding curricular 
improvements and reinforcing employability. In conclusion, the proposed methodology proved effective for 
evaluating and monitoring the development of complex competencies in university graduates, enabling continuous 
feedback on curricula and strengthening institutional processes for educational quality assurance. 
 
Keywords: Graduate follow-up, Complex competencies, Educational evaluation, Higher education, 
Employability, Quality assurance. 

INTRODUCTION 

Higher education plays a decisive role in shaping advanced human capital, providing professionals capable of 
responding to the complex demands of the labor market and contributing to socioeconomic development (Becker, 
1964; Adedeji & Campbell, 2013). However, several studies show that the transition of university graduates into 
formal employment still exhibits significant gaps between the competencies acquired during training and those 
required in professional environments (Ávalos Quispe, 2021; Contreras & Kuri-Alonso, 2023). In the Peruvian 
context, reports from SUNEDU (2022) and the National Education Council (2020) have highlighted the need to 
implement systematic graduate-tracking mechanisms as part of quality assurance processes and the relevance of 
academic programs. 

At the international level, graduate-tracking studies have proven to be key tools for assessing curriculum 
relevance and informing educational design based on graduates’ performance in the labor market (Allen & van der 
Velden, 2009; Schomburg, 2007). Nevertheless, in Peru, such initiatives have been largely limited to the collection 
of administrative data and do not include the assessment of complex competencies, understood as the integration 
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of cognitive, procedural, attitudinal, and value-based capacities required for professional practice in uncertain and 
changing contexts (González, 2008; Tobón, 2008). This lack of standardized methodologies prevents universities 
from monitoring the real impact of their training on graduates’ professional development and hinders compliance 
with the quality standards established by SINEACE (2018). 

In response to this problem, the present study aimed to design an evaluation methodology for graduate 
tracking oriented toward identifying, analyzing, and strengthening the development of complex competencies in 
graduates of a Human Medicine program at a private university in Lima. This design was grounded in the 
constructivist paradigm (Vygotsky, 1978; Bruner, 1996), the meaningful learning approach (Ausubel, 2002), human 
capital theory (Becker, 1964), and connectivism (Siemens, 2004; Downes, 2007), which converge on the premise 
that professional learning is a continuous, self-regulated, and contextualized process. As such, it requires evaluation 
through comprehensive systems that articulate academic, labor, and social dimensions (Boulton & Lucas, 2011; 
Altbach et al., 2009). 

METHODOLOGY 

The study adopted a mixed-methods approach with a predominantly qualitative orientation, grounded in the 
constructivist paradigm (Vygotsky, 1978; Bruner, 1996). A methodological development design was employed, 
aimed at constructing and validating an evaluation methodology for tracking university graduates. This design made 
it possible to integrate qualitative techniques for the conceptual development of the model and quantitative 
techniques for its empirical verification (Creswell, 2014; Cohen et al., 2018). 

Participants 

A non-probabilistic sampling strategy based on institutional criteria and expert judgment was used. The sample 
consisted of 20 experts (academic administrators, university faculty members, and specialists in quality assurance 
and curriculum management in health science programs) and 46 graduates from the Human Medicine program of 
a private university in Lima, belonging to the 2018–2022 cohorts and currently engaged in active employment. The 
inclusion criteria considered: (a) a minimum of ten years of experience in curriculum design, university 
management, or employability (experts), and (b) completion of the academic program and at least one year of 
professional experience (graduates). Incomplete or inconsistent responses were excluded. All participants signed 
an informed consent form, in accordance with the ethical principles of the Declaration of Helsinki (World Medical 
Association, 2013). 

The sample consisted of 20 experts and 46 graduates, whose characteristics are detailed in Table 1. The experts 
were primarily university faculty members, academic administrators, and specialists in quality assurance and 
graduate follow-up, with a mean age of 46.8 years and more than ten years of professional experience. Meanwhile, 
the graduates belonged to the 2018–2022 cohorts of the Human Medicine program, had an average age of 28.4 
years, and reported at least one year of active employment in health-sector institutions. 
 
Table 1.  Characteristics of the Sample. 

Group N Age 
(Mean) 

Sex (Female / 
Male) 

Academic / Professional Profile Years of 
Experience 

Experts 20 46.8 11 / 9 University faculty, academic administrators, and 
specialists in educational quality and graduate 
follow-up 

≥ 10 

Graduates 46 28.4 30 / 16 Graduates of the Human Medicine program (2018–
2022 cohorts) with active employment 

≥ 1 

Instruments 

Two specific instruments were designed for data collection. The semi-structured interview guide for experts 
included questions aimed at assessing the conceptual coherence, relevance, and operational feasibility of the 
proposed methodology. The structured questionnaire for graduates, composed of 40 items on a five-point Likert 
scale, measured four key dimensions of graduate follow-up: curricular relevance, graduate image, social impact, 
and stakeholder satisfaction (González, 2008; SINEACE, 2018). Content validity was determined through expert 
judgment, yielding an Aiken’s V index above 0.80, and internal reliability was calculated using Cronbach’s α = 0.87, 
a value considered optimal for exploratory studies (Hair et al., 2019). 

The questionnaire administered to graduates consisted of items organized into four dimensions: curricular 
relevance, graduate image, social impact, and stakeholder satisfaction. Each dimension included specific indicators 
that allowed for assessing the degree of development of complex competencies achieved after their university 
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training. Table 2 presents representative examples of the items used, rated on a five-point Likert scale ranging from 
1 (strongly disagree) to 5 (strongly agree). 
 
Table 2.  Items from the Graduate-Tracking Questionnaire and Complex Competencies. 

Item 
No. 

Dimension Indicator Item Statement 

C1 Curricular 
Relevance 

Disciplinary Updating I consider that the content received during the program was 
aligned with current labor market demands. 

C2 Curricular 
Relevance 

Learning Transfer The knowledge acquired has enabled me to solve real 
problems in my professional environment. 

C3 Graduate Image Professional Reputation I perceive that the degree I earned is well regarded in the labor 
field. 

C4 Graduate Image Institutional Recognition I feel that my university maintains an active connection with 
its graduates. 

C5 Social Impact Community 
Contribution 

My professional performance has generated a positive impact 
on the community. 

C6 Social Impact Innovation and 
Leadership 

I have promoted improvements or innovative projects in my 
workplace. 

C7 Stakeholder 
Satisfaction 

Employer Satisfaction Employers value the competencies I acquired during my 
training. 

C8 Stakeholder 
Satisfaction 

Personal and Vocational 
Satisfaction 

I am satisfied with the training I received and its contribution 
to my professional development. 

 
The validation of the methodology was carried out through the judgment of 20 experts, who evaluated the 

components of the model based on criteria of clarity, coherence, relevance, theoretical pertinence, feasibility, and 
sufficiency. Table 3 details the items considered in the assessment process, rated using a four-point scale that 
allowed for estimating their level of adequacy and consistency.  
 
Table 3. Evaluation Criteria and Items Used in the Expert Judgment. 

Item 
No. 

Evaluated 
Criterion 

Item Statement 

J1 Clarity The statements of the methodology are understandable and written with precise language. 

J2 Internal 
Coherence 

There is logical correspondence among the proposed objectives, categories, dimensions, 
and indicators. 

J3 Relevance The components of the methodology address essential aspects of graduate tracking. 

J4 Theoretical 
Pertinence 

The methodology is adequately supported by current theories and approaches on complex 
competencies and higher education. 

J5 Feasibility The methodological proposal is feasible to implement in real university contexts. 

J6 Sufficiency The elements considered allow for a comprehensive evaluation of the development of 
complex competencies. 

Procedure 

The methodological process was carried out in four sequential phases. First, a systematic literature review was 
conducted on complex competencies, graduates, and follow-up models (Altbach et al., 2009; Schomburg, 2007). 
Second, the methodological metamodel was designed, defining its categories, dimensions, indicators, and 
evaluation instruments. Subsequently, validation through expert judgment was conducted using interviews and 
thematic qualitative analysis (Flores-Kanter & Medrano, 2019) to ensure the conceptual and procedural coherence 
of the model. Finally, a pilot application of the questionnaire was administered to graduates, and the data were 
analyzed using descriptive and inferential statistics with SPSS v.25 in order to verify the empirical consistency of 
the methodological proposal. 

Figure 1 schematically represents the four phases that composed the study’s methodological procedure. This 
process began with a systematic literature review to provide the theoretical foundation for the proposal, followed 
by the design of the methodological metamodel with its categories, dimensions, and indicators. Subsequently, the 
model underwent validation through expert judgment to ensure its conceptual and operational coherence, and 
finally a pilot application of the questionnaire was carried out with graduates, whose data were analyzed using 
descriptive and inferential statistical techniques. 
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Figure 1. Phases of the Methodological Procedure. 

 
Table 4 details the actions carried out in each phase of the methodological procedure, specifying their 

objectives, activities, products, and techniques used. This organization ensured the logical coherence and scientific 
rigor of the process, from the theoretical foundation and the design of the metamodel to its expert validation and 
the subsequent pilot application to verify its empirical consistency. 
 
Table 4. Description of the Phases of the Methodological Procedure. 

Phase Objective Main Activities Products Generated Techniques and 
Instruments 

1. Literature 
Review 

To theoretically 
ground the 
methodological 
proposal 

Search, selection, and 
analysis of scientific 
literature on complex 
competencies, graduate 
tracking, and evaluation 
models 

Bibliographic review 
matrix and preliminary 
conceptual categories 

Systematic 
documentary 
review 

2. Metamodel 
Design 

To construct the 
conceptual and 
procedural framework 
of the methodology 

Definition of categories, 
dimensions, indicators, 
instruments, and evaluation 
criteria 

Structured 
methodological 
metamodel and 
operationalization matrix 

Deductive 
analysis and 
researcher 
consensus 

3. Expert 
Validation 

To ensure the 
coherence, relevance, 
and feasibility of the 
proposal 

Selection of experts, 
administration of interviews 
and evaluation 
questionnaires, analysis of 
expert judgments 

Content validity report 
and Aiken’s V index 

Semi-structured 
interviews, expert 
judgment 

4. Pilot 
Application 
and Analysis 

To verify the empirical 
consistency of the 
model 

Administration of the 
questionnaire to graduates 
and statistical analysis of 
results 

Cleaned database, 
Cronbach’s α coefficient, 
and exploratory factor 
structure 

Structured 
questionnaire, 
SPSS v.25 

Data Analysis 

The qualitative data were analyzed through inductive thematic coding, identifying patterns and conceptual 
relationships within the experts’ responses. The quantitative data were processed using descriptive statistics 
(frequencies, means, and standard deviations), internal reliability tests, and exploratory factor analysis, with the 
purpose of establishing the preliminary structural validity of the questionnaire and supporting its use in institutional 
follow-up contexts (Hair et al., 2019). 

Table 5 summarizes the analytical techniques applied to the qualitative and quantitative data, specifying their 
sources, purposes, and tools used. This organization allowed for the integration of findings derived from expert 
interviews and the questionnaire administered to graduates, ensuring rigorous data treatment to assess the validity 
and consistency of the proposed methodology. 
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Table 5. Data Analysis Techniques Used in the Study. 

Type of 
Data 

Source Analytical Technique 
Applied 

Purpose of the Analysis Tools Used 

Qualitative Expert 
interviews 

Inductive thematic 
coding 

Identify patterns, conceptual 
relationships, and consensus on 
the coherence of the model 

Thematic analysis 
matrix (Excel) 

Qualitative Expert judgment 
comments 

Categorical content 
analysis 

Assess the clarity, relevance, and 
feasibility of the methodological 
components 

Atlas.ti (manual 
systematization) 

Quantitative Graduate 
questionnaire 

Descriptive statistics 
(frequencies, means, 
standard deviations) 

Describe general trends in 
graduates’ responses 

SPSS v.25 

Quantitative Graduate 
questionnaire 

Reliability testing 
(Cronbach’s α) 

Determine the internal 
consistency of the instrument 

SPSS v.25 

Quantitative Graduate 
questionnaire 

Exploratory Factor 
Analysis (EFA) 

Establish the preliminary 
structural validity of the 
questionnaire 

SPSS v.25 

 
The stepped representation in Figure 2 illustrates the stages of data analysis carried out in the study, showing 

the progressive flow from data collection and organization to processing, categorization, statistical validation, and 
presentation of results. This approach made it possible to coherently integrate the qualitative and quantitative 
procedures applied to ensure the rigor of the data analysis. 
 

 
Figure 2. Stages of Qualitative and Quantitative Data Analysis. 

RESULTS 

The analysis of the data obtained through the application of the instruments was conducted at two 
complementary levels. First, content validity was assessed through expert judgment, whose results showed a high 
level of agreement regarding the criteria of clarity, relevance, and coherence, with Aiken’s V index values above 
0.85, confirming the adequacy of the items and the structure of the designed instrument. Subsequently, the pilot 
application of the questionnaire was administered to graduates, and the results were processed using descriptive 
and inferential statistics. The descriptive analyses made it possible to characterize the participating population 
according to sex, area of training, and time since graduation, as well as to estimate the means and standard 
deviations of each evaluated dimension (curricular relevance, graduate image, social impact, and satisfaction). 
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Findings revealed that graduates with a longer time since graduation obtained higher scores in indicators of 
self-training and continuous professional development, whereas recent graduates showed higher performance in 
indicators related to labor market insertion and adaptation to new workplace demands. 

Likewise, gaps were identified in the development of complex competencies associated with weaknesses in 
institutional feedback and alignment with the labor market. Table 6 shows that graduates exhibit strengths in self-
training and commitment to their professional development, although gaps persist in employability and the 
development of complex competencies. Those with a longer time since graduation stand out for their specialization 
and participation in socially impactful projects, whereas recent graduates show lower levels of employability and 
professional satisfaction. 
 
Table 6. Questionnaire Results. 

Nodes Approximate Conclusions 

Risks and 
Weaknesses 

There is a marked difference among actors across the different phases in identifying labor market 
insertion capacity and the development of complex competencies. There is a tendency among 
professionals to prioritize continuing studies in response to labor demands and professional pressure 
upon graduation. 

Self-Training Graduates with more than three years since graduation typically hold some type of specialization or 
postgraduate studies. Proficiency in foreign languages is highly important for professional 
development and essential for pursuing postgraduate education. 

Employability Graduates who completed longer pre-professional internships showed greater ease in entering the 
labor market and securing stable employment in a shorter time. 

Social Impact An increasing interest in participating in social and community projects was identified, especially 
among graduates with training in humanistic and health-related fields. 

Professional 
Satisfaction 

Most graduates reported feeling satisfied with their university training, although they noted the need 
to strengthen digital and leadership competencies to respond to current labor market demands. 

 
Finally, reliability tests (Cronbach’s α) and an exploratory factor analysis (EFA) were conducted, confirming 

the internal consistency and structural validity of the questionnaire. The analysis identified a four-factor structure 
that explains 71% of the total variance, providing empirical support for the methodological proposal. Table 7 
presents the results of the psychometric analysis of the questionnaire, showing high levels of internal consistency 
(α = 0.91) and an adequate factorial structure composed of four factors that explain 71% of the total variance. 
These findings confirm the instrument’s reliability and structural validity, supporting its use for evaluating graduate 
follow-up and the development of complex competencies in higher education contexts. 
 
Table 7. Results of the Reliability and Structural Validity Analysis of the Questionnaire. 

Applied Test Purpose Result Obtained Conclusion 

Cronbach’s α Assess the internal 
consistency of the items 

α = 0.91 (overall) The instrument demonstrates high 
internal reliability. 

Exploratory Factor 
Analysis (EFA) 

Identify the underlying 
structure of the items 

4 factors, explained 
variance = 71% 

A coherent and stable factorial 
structure is confirmed. 

KMO and Bartlett’s 
Test 

Verify data suitability for 
factor analysis 

KMO = 0.89; Bartlett p 
< 0.001 

The data are adequate for factor 
analysis. 

 
The scree plot in Figure 3 illustrates the exploratory factor analysis (EFA) applied to the graduates’ 

questionnaire. A clear inflection point is observed beginning with the fourth component, indicating that only these 
factors present eigenvalues greater than 1, according to Kaiser’s criterion. This result supports the retention of 
four main factors that explain most of the total variance, confirming the structural validity of the instrument. 
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Figure 3. Scree Plot of the EFA for the Graduates’ Questionnaire. 

 
Table 8 presents the factor loading matrix resulting from the exploratory factor analysis, showing that the 

items were coherently grouped into four factors with loadings above 0.40, which confirms the structural validity 
of the questionnaire administered to the graduates. 
 
Table 8. Rotated Factor Loading Matrix (EFA). 

Item Factor 1 Factor 2 Factor 3 Factor 4 Communality (h²) 

Item 1 0.72 — — — 0.61 

Item 2 0.75 — — — 0.64 

Item 3 — 0.68 — — 0.59 

Item 4 — 0.81 — — 0.71 

Item 5 — — 0.84 — 0.74 

Item 6 — — 0.66 — 0.56 

Item 7 — — — 0.79 0.69 

Item 8 — — — 0.82 0.71 

Note: Only loadings ≥ 0.40 are shown. Highlighted loadings indicate the final grouping of items into the four identified 
factors. 

 
Table 9 shows the correlations among the four extracted factors, revealing moderate and significant 

relationships that indicate conceptual coherence without redundancy, thereby supporting the discriminant validity 
of the instrument. 
 
Table 9. Correlations Among the Identified Factors. 

Factor Factor 1 Factor 2 Factor 3 Factor 4 

Factor 1 1.00 — — — 

Factor 2 0.42 1.00 — — 

Factor 3 0.36 0.48 1.00 — 

Factor 4 0.31 0.39 0.44 1.00 

Note: All correlations are significant (p < 0.05). Moderate relationships are observed among the factors without evidence of 

overlap, supporting discriminant validity. 
 
The results summarized in Table 10 present the mean values and standard deviations obtained for each factor, 

highlighting higher scores in professional projection and strategic planning, which reflect perceived strengths in 
the development of complex competencies after graduation. 
 
Table 10. Descriptive Statistics by Questionnaire Factor. 

Factor Mean (M) Standard Deviation (SD) Possible Range 

Factor 1 – Strategic Planning 32.45 6.87 10–50 

Factor 2 – Performance Regulation 28.91 7.42 10–50 

Factor 3 – Results Evaluation 30.12 5.98 10–50 
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Factor 4 – Professional Projection 35.28 6.15 10–50 

 
The results obtained demonstrate that the questionnaire designed to evaluate graduate follow-up and the 

development of complex competencies exhibits appropriate levels of reliability and psychometric validity. The high 
internal consistency, the clear four-component factor structure, and the moderate correlations among factors 
confirm the theoretical coherence of the proposed model. Likewise, the descriptive values obtained for each factor 
reveal a favorable assessment of the competencies acquired, particularly in professional projection and strategic 
planning. Taken together, these findings support the relevance and robustness of the methodological proposal, 
providing an empirical foundation for its future institutional application. 

DISCUSSION AND CONCLUSIONS 

The results confirm that the designed questionnaire constitutes a psychometrically sound instrument for 
evaluating graduate follow-up and the development of complex competencies in university contexts. The high 
internal consistency (Cronbach’s α > 0.90) and the identification of a four-factor structure explaining 71% of the 
variance support the theoretical coherence of the proposed model, which integrates dimensions related to strategic 
planning, performance regulation, results evaluation, and professional projection. These components have been 
recognized in previous studies as essential elements for strengthening employability, professional adaptation, and 
lifelong learning in higher education (Altbach et al., 2009; Schomburg, 2007; MEN, 2022). 

Moreover, the findings reveal significant differences among groups of graduates: those who have been 
graduated for more than three years show higher levels of self-training, postgraduate education, and involvement 
in socially impactful activities, whereas recent graduates exhibit wider gaps in labor market insertion, lower 
professional satisfaction, and difficulties managing their own competency development. This pattern aligns with 
the findings of Ávila-Reyes and Navarro (2021), who argue that transitions between initial training and professional 
practice are often shaped by socio-educational gaps that limit the early development of complex competencies, 
particularly in Latin American contexts characterized by high labor pressure. 

Complementarily, the exploratory factor analysis showed a moderate association among factors, indicating that 
although interrelated, the evaluated dimensions represent differentiated and non-redundant constructs. This 
coherent structure is consistent with the perspective of Teng and Yang (2022), who emphasize the need to assess 
graduates’ professional development across multiple competency domains integrating technical, metacognitive, 
and attitudinal aspects to achieve a comprehensive professional profile. 

Nevertheless, this study presents certain methodological limitations: the non-probabilistic design and the use 
of self-report instruments may introduce selection or social desirability biases and restrict the generalizability of 
the results. Future research should employ representative samples and complementary validation strategies, such 
as confirmatory factor analysis and concurrent validity, to strengthen empirical evidence and broaden the 
applicability of the proposed model (Teng et al., 2021; Karlen et al., 2023). 

In conclusion, this study contributes a validated methodological model that enables a comprehensive 
assessment of graduate follow-up and the development of complex competencies, offering a strategic tool for 
educational quality management. Its implementation in universities will support curriculum refinement, strengthen 
curricular relevance, promote lifelong learning, and align professional training with the dynamic demands of the 
labor market and the knowledge society (Pozzo & Rosso, 2023; Trigos-Carrillo, 2024). 

REFERENCES 

Adedeji, O. S., & Campbell, O. A. (2013). The Role of Higher Education in Human Capital Development. SSRN. 
Recuperado de https://papers.ssrn.com/sol3/papers.cfm?abstract_id=2380878 

Aguirre-García, J. C., & Jaramillo-Echeverri, L. G. (2012). Aportes del método fenomenológico a la investigación 
educativa. Revista Latinoamericana de Estudios Educativos, 8(2), 51–74. Recuperado de 
https://revistasojs.ucaldas.edu.co/index.php/latinoamericana/article/download/5008/4568/8274 

Allen, J., & van der Velden, R. (2009). Competencies and early labour market careers of higher education graduates. 
Maastricht University Research Centre for Education and the Labour Market (ROA). https://cris.maastrichtuniversity.nl 

Altbach, P. G., Reisberg, L., & Rumbley, L. E. (2009). Trends in Global Higher Education: Tracking an Academic 
Revolution. UNESCO Publishing. https://unesdoc.unesco.org/ark:/48223/pf0000183164 

Álvarez-Armas, R. A. (2024). Desarrollo de competencias laborales en estudiantes universitarios. Episteme Koinonía. 
Revista Electrónica de Ciencias de la Educación, Humanidades, Artes y Bellas Artes, 7(13), 205–221. 
https://doi.org/10.35381/e.k.v7i13.3214 

https://papers.ssrn.com/sol3/papers.cfm?abstract_id=2380878
https://cris.maastrichtuniversity.nl/
https://unesdoc.unesco.org/ark:/48223/pf0000183164
https://doi.org/10.35381/e.k.v7i13.3214


 Journal of Cultural Analysis and Social Change, 10(4), 398-407 

406  © 2025 by Author/s 

Andrews, J., & Higson, H. (2008). Graduate employability, 'soft skills' versus 'hard' business knowledge: A 
European study. Higher Education in Europe, 33(4), 411–422. https://doi.org/10.1080/03797720802522627 

Ávila-Reyes, D., & Navarro, F. (2021). Escritura académica y trayectorias estudiantiles: una perspectiva 
latinoamericana. Revista Signos, 54(107), 7–27. https://doi.org/10.4067/S0718-09342021000100007 

Barrie, S. C. (2006). Understanding what we mean by the generic attributes of graduates. Higher Education, 51(2), 
215–241. https://doi.org/10.1007/s10734-004-6384-7 

Becker, G. S. (1964). Human capital: A theoretical and empirical analysis, with special reference to education. University of 
Chicago Press. 

Blázquez, M., & Ramos, J. (2020). Evaluación de la pertinencia de la formación universitaria en el contexto laboral. 
Revista Española de Educación Comparada, (36), 123–144. https://doi.org/10.5944/reec.36.2020.26011 

Bobadilla Cornelio, J., González Tovar, C., Bobadilla Cornelio, A., Medina Chávez, A., & Sánchez Díaz, E. J. 
(2024). Situación laboral de los egresados de las universidades sudamericanas: una revisión sistemática 2019–
2023. Revista de Investigación en Comunicación y Desarrollo, 15(1), 79–91. 
https://comunicacionunap.com/index.php/rev/article/view/934/426 

Caballero, C., Abello, R., & Palacio, J. (2010). Relación entre burnout y rendimiento académico en estudiantes 
universitarios. Avances en Psicología Latinoamericana, 28(2), 346–357. 

Cabrera, L., & González, M. (2016). El desarrollo de competencias transversales en la universidad: un enfoque 
integral. Revista de Estudios Educativos, 15(2), 67–84. 

Castro, R., & Villanueva, C. (2022). El seguimiento de egresados como herramienta para la mejora de la calidad 
educativa. Revista Electrónica de Educación, 26(1), 55–73. https://doi.org/10.17163/ree.v26i1.1422 

Contreras, F., & González, J. (2020). Competencias genéricas y su impacto en la empleabilidad de los egresados 
universitarios. Revista de Educación Superior, 49(3), 45–62. https://doi.org/10.22201/iisue.24486167e.2020.49.3 

De Miguel, M. (2006). Modalidades de enseñanza centradas en el desarrollo de competencias. Revista de Educación, 
(341), 25–56. 

Delgado, M., & Vásquez, P. (2021). Inserción laboral y desarrollo profesional de los egresados universitarios. Revista 
de Investigación Educativa, 39(1), 201–219. https://doi.org/10.6018/rie.403401 

Espinoza, O., González, L. E., & Castillo, D. (2018). Seguimiento de egresados como estrategia para la mejora 
continua en universidades latinoamericanas. Calidad en la Educación, (48), 190–223. 
https://doi.org/10.31619/caledu.n48.632 

Fernández, C., & Peña, A. (2019). Competencias laborales y formación universitaria: una revisión teórica. Revista 
de Educación Superior del Sur, 4(2), 88–105. 

García, R., & Zárate, M. (2020). Inserción laboral y seguimiento a egresados universitarios en Perú. Revista de Ciencias 
Sociales Aplicadas, 14(2), 45–59. 

García, R., & Zárate, M. (2020). Inserción laboral y seguimiento a egresados universitarios en Perú. Revista de Ciencias 
Sociales Aplicadas, 14(2), 45–59. 

Gómez, M., & Celis, J. (2021). El seguimiento a egresados universitarios como herramienta de retroalimentación 
institucional. Revista Iberoamericana de Educación Superior, 12(35), 179–196. 
https://doi.org/10.22201/iisue.20072872e.2021.35.1101 

Hernández, L. M., & Salas, D. F. (2018). Seguimiento de egresados universitarios como estrategia para la mejora 
de la calidad educativa. Revista Iberoamericana de Educación Superior, 9(25), 23–42. 
https://doi.org/10.22201/iisue.20072872e.2018.25.572 

Jiménez, F., & Herrera, D. (2018). Seguimiento a egresados como estrategia para evaluar la pertinencia de los 
programas de formación. Revista Educación Superior y Sociedad, 30(2), 155–172. 

Karlen, Y., Suter, F., Hirt, C., & Merki, K. M. (2023). Development of professional competencies in higher 
education: A longitudinal analysis. Higher Education, 85(3), 511–530. https://doi.org/10.1007/s10734-022-
00965-3 

López, R., & Medina, J. (2020). Análisis del impacto del seguimiento a egresados en la mejora continua de las 
universidades. Revista Iberoamericana de Evaluación Educativa, 13(2), 99–117. 

Marín, D., & Salcedo, E. (2021). Estrategias de seguimiento de egresados en universidades latinoamericanas: 
avances y desafíos. Revista Innovación Educativa, 21(95), 44–62. https://doi.org/10.15304/ie.21.95.8892 

Martínez, A., & Paredes, J. (2019). Desarrollo de competencias profesionales en educación superior: retos y 
tendencias. Revista Educación y Desarrollo, 53(1), 89–104. 

MEN – Ministerio de Educación Nacional de Colombia. (2022). Lineamientos para el seguimiento a graduados en la 
educación superior. Bogotá: MEN. https://www.mineducacion.gov.co 

Morales, P., & Vargas, L. (2020). Evaluación de competencias profesionales en egresados universitarios. Revista de 
Investigación Educativa, 38(2), 375–392. https://doi.org/10.6018/rie.404431 

Navarro, M., & Cárdenas, S. (2019). La importancia del seguimiento a egresados como herramienta de 
retroalimentación curricular. Revista Iberoamericana de Educación, 79(1), 129–147. 

https://doi.org/10.1080/03797720802522627
https://doi.org/10.1007/s10734-004-6384-7
https://comunicacionunap.com/index.php/rev/article/view/934/426
https://doi.org/10.22201/iisue.20072872e.2018.25.572


Journal of Cultural Analysis and Social Change, 10(4), 398-407 

© 2025 by Author/s  407 

Ortega, J., & Cabrera, S. (2018). Inserción laboral de egresados y pertinencia de la formación universitaria. Revista 
de Educación Superior, 47(3), 103–122. 

Pacheco, A., & Rivera, T. (2022). Diseño de un sistema institucional de seguimiento a egresados. Revista Educación 
y Humanismo, 24(42), 88–106. https://doi.org/10.17081/eduhum.24.42.5280 

Pozzo, M. I., & Rosso, C. (2023). Seguimiento de graduados universitarios: análisis de su evolución, alcances y 
desafíos. Revista de Educación Superior, 52(3), 45–68. https://doi.org/10.22201/iisue.24486167e.2023.52.3 

Quispe, H., & Mamani, V. (2023). Seguimiento de egresados como mecanismo de mejora de la calidad educativa 
universitaria. Revista Peruana de Educación Superior, 7(1), 55–71. 

Ramírez Domínguez, M. de J., Reséndiz Ortega, M., & Reséndiz Ortega, M. E. (2017). Metodología de seguimiento 
de egresados para fortalecer la vinculación de la universidad con la sociedad. Revista Global de Negocios, 5(3), 99–
111. Recuperado de https://www.theibfr2.com/RePEc/ibf/rgnego/rgn-v5n3-2017/RGN-V5N3-2017-8.pdf 

Rojas, J., & Castillo, F. (2020). Desarrollo de competencias complejas en egresados universitarios: estudio 
exploratorio. Revista de Ciencias de la Educación, 18(36), 145–162. 

Sánchez, A. (2022). Seguimiento a egresados universitarios: una herramienta para la mejora de la pertinencia 
educativa. Revista Latinoamericana de Estudios Educativos, 52(3), 45–68. 

Schomburg, H. (2007). The professional success of higher education graduates. European Journal of Education, 42(1), 
35–57. https://doi.org/10.1111/j.1465-3435.2007.00287.x 

Schomburg, H. (2007). The professional success of higher education graduates. European Journal of Education, 42(1), 
35–57. https://doi.org/10.1111/j.1465-3435.2007.00287.x 

Teng, L., & Yang, J. (2022). Competence development and graduate employability: Evidence from higher 
education. Studies in Higher Education, 47(5), 1011–1027. https://doi.org/10.1080/03075079.2020.1793933 

Trigos-Carrillo, L. (2024). La evaluación del seguimiento a egresados como estrategia de calidad en la educación 
superior. Educación y Humanismo, 26(1), 78–95. https://doi.org/10.17081/eduhum.26.1.5910 

Villacreces Oliva, M. V. (2018). Importancia del seguimiento a los graduados para las instituciones de educación 
superior: Elementos conceptuales. Revista Fedumar Pedagogía y Educación, 5(1), 41–53. 
https://doi.org/10.31948/rev.fedumar5-1.5 
 
 
 

https://www.theibfr2.com/RePEc/ibf/rgnego/rgn-v5n3-2017/RGN-V5N3-2017-8.pdf
https://doi.org/10.1111/j.1465-3435.2007.00287.x
https://doi.org/10.1111/j.1465-3435.2007.00287.x
https://doi.org/10.31948/rev.fedumar5-1.5

